
Implementing Structured Data Meetings 

Beginning of Year (BOY) Meetings



Goals of this training 

  To understand how structured data meetings 
are integrated into a multitiered system of 
support (MTSS)

  To identify ways that data analysis meetings 
are used to address the unique learning 
needs of ELs

  To be able to use the protocol and related 
materials to facilitate BOY meetings on your 
campus



Having Critical Conversations 
around Data 

Structured data meetings are a collaborative 
effort among various school staff with diverse 
expertise to:

  Collect and analyze data over time to make 
educational decisions.

  Use data to identify student needs and problem-solve 
ways to meet student needs.

  Set measurable goals and plan action steps to 
achieve those goals.



MTSS and English Learners 

• ELs’ language proficiency levels 
• Educational background and language of previous instruction 
• Literacy data, in both languages when available  

Multiple Data Sources 

• Stages of second language development 
• Different behaviors associated with the stages 
• How to differentiate instruction for different stages  

Educator Knowledge of Second Language Acquisition 

• Students’ first languages are assets. 
• Teachers bridge first language skills to English literacy. 
• Linguistic and cultural differences are distinguished from learning 

disabilities.  

Culturally & Linguistically Responsive Instruction  



Knowing Our ELs 

Instruction that meets  
the needs of ELs 

Cultural 
and 

Linguistic 
Identities 

Educational 
Background 

Language 
Proficiency 
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Language Proficiency 

Language 
Proficiency 

•  The communication skills 
that ELs need in order to use 
English as an effective 
medium for grade-level 
academic instruction
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(TEA, 2011); (VCGRLA, 2015) 

•  Language proficiency levels 
can vary:
–  By language domain
–  Between languages (L1 and L2)

Speaking 

Reading 

Writing 

Listening 

•  Not the same as academic 
achievement



Let’s Think  

  How do we get to know our students’ levels of 
language proficiency? 

  How do we know when they make progress in 
each skill?
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(VGCRLA, 2015) 



Texas English Language Proficiency 
Assessment System (TELPAS) 

  Focuses on the development of academic 
English in the four language domains

  Used to identify current language needs and 
set instructional goals
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(VGCRLA, 2015) 



Using Our Knowledge:  
Language Proficiency 
  Knowing our students’ language proficiency levels 

is key to providing instruction that is linguistically 
accommodated to meet their needs.

  The data can be used to set learning goals for ELs. 
Consider the following questions:
–  How can I adjust my instruction to make the content 

comprehensible?
–  How can I provide instruction and support so that this 

student can build on current language skills and grow 
toward the next level of proficiency?
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(VGCRLA, 2015) 



Knowing Our ELs:  
Educational Histories 
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What educational 
opportunities have my 
students had prior to 
my class (e.g., prior 
schooling, literacy 

instruction)? 

(VGCRLA, 21015) 



Knowing Our ELs:  
Educational Histories 
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What types of 
programs have 
served my ELs 

until now? 

What educational 
opportunities have my 
students had prior to 
my class (e.g., prior 
schooling, literacy 

instruction)? 

(VGCRLA, 2015) 



Knowing Our ELs:  
Educational Histories 
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What types of 
programs have 
served my ELs 

until now? 

What educational 
opportunities have my 
students had prior to 
my class (e.g., prior 
schooling, literacy 

instruction)? 

What functions do 
my students’ 

languages serve in 
and out of school? 

What are my students’ 
linguistic and 

academic strengths? 

(VGCRLA, 2015) 
 



Knowing Our ELs:  
Cultural and Linguistic Identities 

  Language and culture are conduits for 
learning more effectively, not obstacles to 
learning.
  Effective teachers understand that 
students’ first language, cultural 
background, and diverse experiences are 
assets and create opportunities for 
students to use that knowledge to further 
learning.
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(VGCRLA, 2015) 
 



Cultural and Linguistic Resources 
and Assets 

  ELs may have strengths and proficiencies in 
their native language that are not apparent to 
English-speaking teachers.

  Learning about the diverse backgrounds of 
students is a first step toward effective 
instruction.
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(TEA, 2015; VGCRLA, 2015)) 



Data Sources:  
Educational Histories 

Take a minute to brainstorm the following at 
your table:

  How can I learn about the educational 
backgrounds of my students? 

  What sources of information can I access 
and use to further understand my ELs?
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(VGCRLA, 2015) 
 



MEETING MATERIALS 
Preparing for BOY Meetings



What you will need for BOY: 

  For Tier I Meeting 

  Tier I Beginning-of-Year Protocol (one 
per facilitator)

  Tier I Beginning-of-Year Participant 
Checklist (one per person)

 
  Class data sets and pre-meeting 

prompts for attendees

  Designated place for recording goals 

  Chart paper and marker
 
  Tier I Instructional Plan (one per 

person)

  End-of-Year Instructional Plan from 
previous year

For Tier II/III Meeting
  Tiers II and III Beginning-of-Year Protocol (one per 

facilitator) 

  Tiers II and III Beginning-of-Year Participant 
Checklist (one per person) 

  Class data sets and pre-meeting prompts for 
attendees

  Designated space for recording goals

  Standardized reading intervention teacher materials 

  Tiers II and III Intervention Worksheet (one per 
teacher) 

  Tiers II and III Intervention Master List (one per 
intervention provider) 

   End-of-Year Instructional Plan from previous year 



Guides for Data Meeting Discussion 



Understanding the Protocol  



TIER I DATA MEETINGS 
Optimizing Core Instruction for English Learners



Step 1: Identifying Strengths, Needs, 
and Overall Trends in the Data 



Step 2: Set Goals 



Standards-based Goal Setting 



English Language  
Proficiency Standards (ELPS) 

Strands:
  Learning Strategies
  Listening
  Speaking
  Reading 
  Writing

24 

www.esc20.net/elps 



Steps 3 – 6: Plan for Support 



Steps 4 – 5, Plan for Support: 
Analyze and Select Practices 



Tier I Instructional Plan 



Step 6, Plan for Support:  
Logistics of Implementing Practices 



After the Tier I Meeting 



TIERS II/III DATA MEETINGS 
Optimizing Supplemental Instruction for English Learners



Step 1: Analyze student performance 



Step 2: Determine Intervention 
Needs 



Recording Decisions (add both 
screenshots) 



Step 3: Set Goals  



Step 4: Plan for Progress Monitoring 



Communication with Families 

  Parents and families are viewed as partners 
in students’ education and learning.

  Educators communicate and collaborate with 
parents and families on an ongoing basis. 

  Communication about student data and 
intervention instruction is part of ongoing 
collaboration with families. 

  At BOY, educators capitalize on initial parent-
teacher conferences to better know students.



After the Tiers II/III Meeting… 

  Synthesize information from meetings and 
plan educator support.

  Make a plan for regular communication 
between classroom teachers and 
interventionists.

  Monitor fidelity of instruction and support 
effective progress monitoring.

  Schedule the next meeting date(s). 



Supporting ELs through Effective 
Data-based Decision Making 
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